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Explanation

Let us review the distinguishing features of topitextual, and expository sermons. A topical setmo
only gets its topic from a text. Until you do ttwill not make quite so much sense. The topic is
developed according to its nature rather thandkigstnature. Let us say | want to do a topicahssr
on gambling. My first major point might be abou¢ thistory of gambling in our culture. That will not
come out of the text, so | will develop the subjotording to its nature rather than the text'sireat
The text may mention something about being caughi the materialism of the world, but it is not
talking about the history of gambling in the Unitethtes. A topical message gets its topic frontdéke
but it develops the topic according to its natather than the text’s nature. It could be a doatrin
subject. You may want to talk about the natureretipstination as it is found in the Old and New
Testaments. You would develop it according to tlag wa which it is developed across those testaments
You probably will not develop it according to ot That is a topical message.

A textual message gets its topic and main poiis fthe text. This is a message in which you woeld g
the idea from the text and even the divisions efittea. These are the things of the world: thedtitte
eyes, the lust of the flesh, and the pride of llfeese things are of the world and not of God. €hos
things are not developed in the text, but theynaagr divisions. If | talk about the lust of thedh, |
might say, “In the life of David this took this gf&” David is not discussed in the New Testament in
that text, but | develop the text according to otlegts. | get the main divisions out of this texty its
developmental features come from other places. iStatextual message. | do not want to give yeu th
idea that either topical or textual messages aoagurThey are just not foundational things in wiat
are developing. In the history of preaching, boiti¢al and textual messages have a rich history.

Finally, expository messages get their propositioain points, and subpoints from the text. In the
expositors’ ethic, let me tell you what this teays. | am forced to deal with this text. The madmps
and subpoints come out of this text. A key pointjoélification is that you can go to other texts fo
further proof or development. But you have to shvavat is in the main text first before you go to
another one.

The multiple scriptural terms tell us there is mthran one right style or attitude with which to quch.
Some scriptural terms that describe preaching aite gtrong, likeepitimag which means “rebuke
strongly.” Or there is the notion pramuthia which means “to give comfort.” All of those are
different scriptural understandings. We went thioagany of those in the last lesson.

Then we talked about some basic advantages of gapogreaching. You could multiply these many
times, but the ones that were mentioned in clasg@od ones. Authority is one reason for expository
messages. You say what the text says. The expesatbic mimics Augustine. When the Bible speaks,
God speaks. If | clearly say what the Bible sayspdak with the authority of God. Expository preagh
also helps with variety. It forces you to preactotiyh a text with its ideas more than your owrcalt
avoid getting into your favorite subjects, andaha@void your opinion ruling. There is authoritydan
variety. There is also disciplined Bible learnimg the congregation as well as the preacher. lcaoed

to look at the text and ask, “How do | know whastmeans?” | have to work through a text on its own
terms so that the Bible is developed clearly inunglerstanding. | become better able to look at it.
Those were basic thoughts that we talked aboutanast lesson.

| encourage you to look back over the materialafiroadus. He talked about advantages of expgsitor
preaching. He said this method better corresponitistiae very idea and design of preaching, which is
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to explain the text. Expository preaching does it the authority of the text. He also says ithis
ancient and primitive method.

We questioned that a little bit, saying it is timei@nt and primitive ethic to make sure we say vihat

text says. In terms of the method of expositoryaphéng, it is seen very little in the history oepching
prior to Broadus. Most of what you saw prior to &tlos was topical or textual preaching. It was not
expository. Broadus gave us a methodology for expryspreaching against the German liberalism that
was creeping into North America. Expository preaghensures a better knowledge of the Scriptures on
the part of the preacher, the hearers, and thet8wes in their connection. It causes sermons mano
more of pure Scripture truths and Scripture modetimng things. Opinion is not ruling. Broadus’
writing was primarily post civil war. He died pritw the twentieth century. His primary writing wias

the 1850s with it hitting its stride in the 1878soadus’ multiple volumes and editions continuethé¢o
the most used homiletics throughout the twentietitwry. It took many different editions. The final
ones, which would have been to his great shamedatevere taken over by liberals. The later edgio
have very little reflection of the ethic that heett to establish. Even here for years we used what
called the Witherspoon Edition. If you are in bowkes and look for a legitimate edition of Broadine
Witherspoon edition is the classic edition thaki@voadus at its best and melted it down.

So expository preaching gives occasion for remarkim many passages of the Bible that otherwise
might never enter into one’s sermons. It allows §@give important practical hints and admonitions
that might seem to some hearers offensively petsbiméroduced into a topical discussion. They are
here naturally suggested by the passage in harad.iF h lot of words, but it is wonderful pastoral
wisdom. Broadus says that you can admonish pedpi@wt seeming to point your finger at them. You
are just preaching the text! Last week you werehiapter 1, this week you are in chapter 2. It gashe
up! You seem to address things that might be plgteffensive if you have just picked it this week
instead of if you were moving through the text. Yeaun deal with very touchy subjects in a way that i
not so personally offensive. It still has the auttydhat you need.

Finally, expository preaching greatly diminishes tamptation to misinterpret texts by excessive
allegorizing or accommodation. Allegorizing is wagou impose on the text what is not there. You
may begin to spiritualize or say, “This means sdnmgt,” that you cannot prove this text means. The
way that usually happens is imposing something fileenlNew Testament on an Old Testament text.
You do not take the text on its own terms, bus itegesis. You bring something in that is notlyeal
there. It is somewhere in the Bible; it is just mdiat this text says. Expository preaching forcesou
deal with the text on its own terms.

That was what we talked about last time. Let ug,pmad we will move forward for this time.

Father, thank You for Your goodness to us. Equithissday, we pray, to learn what You intend for us
for Your Word. Father, as we return here next time,will be on top of our national elections. We ar
reminded to pray for those in authority over us. Mfmember a chief justice who has just been struck
with cancer. We remember a president who will leseh this next week who will be responsible for
choosing new chief justices. There are many isstilfe and justice that will be determined by the
president and his choices for Supreme Court judgbe next few years. Father, would You, therefore,
guide our nation. We know that righteousness exaltation. We pray that the one whom You would
bring and allow this country to elect would be avi@o would honor Your Word. And we pray that there
would be people more and more gathered around Bimvedl who would reflect the principles of the
Bible in the way in which justice affects this patiFather, each of us probably has our preferenbas
our greatest preference as men and women of Gibéisyou would do what You know is best, for then
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we would be most blessed. Help us, Father, eversié time of great hardship that would turn wech
to You to depend on You. Help us not to look tocouumstances to determine Your goodness but
rather to look to the cross. There, Father, is ¢haracter of our God revealed. We trust you forredé
things and ask your blessing in these temporagthiin Jesus’ name, Amen.

The goal for today’s lesson is to understand trséch@ature and process of the explanation component
of sermonic exposition. We have been creating ailleimtaxonomy as we have been going. We now
have a lot of the pieces together. The Scriptureduction has the contextualization and creation o
longing (C and C). Creation of longing is the haroethe two for us to do. Everybody gets
contextualization: give me a little background ba text. But to say why you need to read something
and go into it is the harder part to explain imtgrof its importance, even as we introduce the text
Sometimes in contextualization you slice out the. téou say, “This narrative goes on for 78 verses,
but we are not going to read the whole thing! ladte/e are going to summarize a little bit, reartle |

bit, summarize a little bit more, and read a liliemore.” We will tell people what we are doingda

why we are doing it in the Scripture introductide will alert them that we will do some summarizing
and paraphrasing, and usually you will read thep@yions significant for the sermon itself. Thaert
thing you can do when you slice out the text is $&kis is a very complicated text, and it has two
major issues going on in it. Next week we will degth the second issue. This week we will deal with
this issue.” That way everyone does not come toatdhe door afterward and ask why you did not deal
with the whole passage. You can remind them thattglol them you would deal with the other topic
next week. You can sometimes narrow your purposedrgcripture intro by saying what you will deal
with this week even though you know there is mbexé. So there is Scripture reading and an
introduction that has various components in it.tTeads to the proposition, which is made up of
principle and application. Then you have the mamis, which have their components: explanation,
illustration, application. All of this leads to armclusion.

In this lesson, we will look at what comes aftex fubpoint statement, still within the explanatory
component. In essence, we will talk about what kappn the paragraph under the subpoint statement.
Every subpoint is roughly a paragraph of explamatsm we will talk about what goes into the meat of
the little bones there. The explanation comporettie material that goes in. The explanation
component answers the basic question, “What daogsetkt mean?” We try to both do and avoid certain
things. Stott says, “To expound the text is to ¢t of the text what is there and expose it &awi

The opposite of exposition is imposition, whichasmpose on the text what is not there. If youndd
understand the meaning of the text, you can impagbe text a meaning that is not there. You might
impose inadequate understanding on the text. Yghthmport information from your experience, from
other texts, or from what someone else told yowsoime ways it is twisting Scripture. Impositioralso

to choose a text based on what you want to talktafdne text may refer to that topic in some way, b
as you look at it, your opinion rather than the tekes. So experience, opinion, or ignorance nodgy. r
Finally, other texts may rule in that you may nay svhat the text itself says.

We make sure we are on the right track when wektalbout the explanation’s purpose. The
explanation’s purpose can be broken down into tategories. There is a theological purpose for
explanation, and there is a homiletical purpose theological purpose of explanation is to confitbet
people of God with the meaning of God’s Word. Hatdally, explanation has more explicit purposes.
You should try to amplify, explain, or prove theimpoint or the subpoint that you just statedslt i
pretty straight forward, except sometimes the tangevhen you form subpoints is to form something
that does not support the main point. We talkedibbestool where we put the legs somewhere else.
This material may have lots of good informationtjrbut it does not directly support the subpoint o
main point statement.
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Let us define explanation. Generally, explanatiosveers the question, “What does this text mean?”
More particularly, explanation acts as the proothaf main point or subpoint statement and the warra
for its application. It is not either/or; it doestronly explain what the text says. We always Hhis
ethic behind us. My goal as a preacher is nottpudita dump. | am not just a minister of inforroatil
am a minister of transformation. As | bring allgimformation forward, | try to say how, with this
information, | can exhort you to do what the Wofdz@d requires. It has an ertd|os or purpose
behind it. Proper explanation always, thereforepsein mind something that happened very earligen t
introduction. It is the fallen condition focus (FCRs | deal with explanation, | should always come
back and make sure | deal with the burden of th@ae. It is not just a data dump. | should not just
give you information of some sort. The main pooigl with the FCF, the subpoints support the main
point, and the information that supports the subisdiakes us back to some exhortation that de#fs wi
the FCF.

In expository preaching, you make two proofs. Fiysu try to show that the text actually says wjaat
just said. The second proof is also as importaind.tb say, “As a result, | can tell you to do sthing
about it.” You do both things. You say what thettexeans, and you tell people to do something about
it. You have the proof and authority of the textitothat. Where people get into trouble, partidular
when they start preaching, is that they only trohkhe first side. They only try to prove what tieat
means. “This text really does support predestindtion the basis of that, you should urge themao d
something. That has to come from the text and begp#he explanation as well. Explanation is not
merely the transmission of information. It is tlescious establishment for the biblical basis lier t
action or belief the sermon requires of God’s peopl

Jerry Vines has a good way of summarizing thissées, “Some have understood an expository sermon
to be a lifeless, meaningless, pointless recourttiryBible story.” That is a knock on expository
preaching! A preacher might say, “Let me give ydewa thoughts on this text.” They give information
on the text, but they do not say what it has tevith those who are listening. That is often theczure
of expository preaching. Vine says, “I can stilnember a very fine man deliver such a sermon from
John 10. He told us all the particular details shaepfold in ancient Israel. We were given the ete
explanation of the characteristics of sheep; weevirfiormed about the methods of an oriental shepher
When the message ended, though, we were still@shbpherd fields of ancient Israel. We knew
absolutely nothing about what John 10 had to salggmeeds of our lives today. This is not expogito
preaching.” Expository preaching proves that thxé¢ teeans what you just said. And because of what
you just said, you can prove with the authorityled Word that you must respond in a certain wag Th
explanation always has in mind both aspects of\Wiatn we first think of what expository preachisg i
we think of ourselves getting all our organizatieregesis, historical literary information, and eve
illustrations together. We try to move a great stohexplanation by getting information into peale
minds. But expository preaching, even accordinBrimadus, is actually something else. It tries tb ge
the application into peoples’ hearts. The old Bags, “We are not ministers of information; we are
ministers of transformation.” | gather the explam@at organize it, do the exegesis, and prepare the
delivery. Everything | do is on the fulcrum of exgitton in order to do application. This explanation
component, the meat of the sermon, is not jusinformation transfer. It moves an idea to the hstes

of what God requires of them. That is the scary pipreaching. You do not just tell them what they
need to know, but you tell them what God requirfethem.

In an expository sermon, subpoint statements nauisiken from the expository unit. Explanatory
material following the subpoint statement can rédesther passages, though. The subpoint statement
has to come from the text. | have to be able tavsi@at something | say is in the text. As | begin t
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support that statement, there is going to be soatemal in the text that supports it. But there raésp

be material from other texts that further suppitrt§hat is legitimate. To be truly expository,dve to
show the idea originates in the text. | did not greate it. To support that idea, there must Ineetbing

in the text that supports it. But | can corroborate build the case further by using other textselt |
cannot, however, say, “Let us look at James tondes justification means in Paul’s letter to the
Romans.” You cannot do that because they mearreliffe¢hings and use different words. To try to say
what Paul means exclusively by going to Jamesmaés you up. You can start with Paul and further it
with Paul. You can say, “Not only do we see Payirgait here, but we know, by what he said in the
next chapter, even more.” You can expand your d@igrysunit. You might even have to say, “James
uses the word ‘justification’ a bit differently. Dwt get confused here. You may go to James anH thi
that is not what it means. | want you to know thatow what James says, and he uses the word
differently.” You may actually refer to James witlthis material to show that that is what Paul doas
mean. It is part of the explanation. It is someghimat can confuse people at points. We have talked
about this several times, and | have said it &tleace in each of the last three lessons. | wantg

feel that expositor’s ethic. You have to tell whas text means. To run over to other texts tohda t
breaks that ethic. In fact, it leads you astrais Hermeneutically not sufficiently powerful td lee

prove to you what the text says by going othergdatn fact, | can make the text say anything |tvign
doing that. | want to take the text on its own autly. | can prove support in other places, buééd to

at least start here to show the apostle or proplaetjument on his own terms. That way | do notttwis
Scripture.

Let me make some important notes. Explanation cagiggosition. When | explain, | unfold the text and
open up its meaning. Explanation forms the outhomt structure of expository sermons. We talked
about this early on. When we talk about subpomugig back to our double helix, we talk about
explanation. The illustration is not a subpointe&pplication is not a subpoint. We will see in the
lessons ahead that the subpoint’s language actyadly into the illustration and application. Yowéa

to support and develop the subpoints before yoingethe illustration and application. Subpoints a
the instruments by which you form illustration aaqplication. After all, you are going to apply what
you proved was in the text. You have to prove thexe so that you can apply it. We will develoattas
we go. This is a reminder that the skeleton or barfghe sermon is the explanation component.

There are three stages by which we prepare expandtyou are in InterVarsity (IV) training, thisill
be very familiar to you. The three stages are ofagien, interrogation, and restatement. Observation
says, “What is in the text?” Interrogation says,HaVdoes it mean, and how do | know that?”
Restatement says, “Now that | know what it meaogy Ho | best communicate it to others?” For the
next several minutes, we will take those pieceshkagin to explore them. We will talk about their
further implications.

Under observation, the best way to identify whdtase is obviously to read the text. | have acyuadld
the awful experience of standing in the pulpitdiag the text, and saying, “Uh oh! | have not prega
to deal with this!” | had begun to focus on a narmart of the text that | wanted to talk about. he
when | was forced to read the text completely dhtbgether, suddenly | was aware that | had naitde
with all that was there. As simple and easy asgbisids, the way in which we identify what is hisre
by reading the text. We absorb its particularsimyéo get captured by its thought, and we try dodnit
control us rather than vice versa. Spurgeon’s fanguote is this: “Get saturated with the Gospel. |
always find | preach best when | can manage tadaak in my text. | like to get a text and find asit
meanings and bearings and so on. Then, after | lbated in it, | delight to lie down in it and lesoak
into me.” | do not think it is a very pleasant ineag think of Spurgeon sitting in a tub! But | lothe
notion of being a sponge and letting the Scripjusésoak into you. That happens primarily as v& ju
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let it come. Read, reread, and read again. Ddlyreaderstand what that text says, and am | lgtiin
control me? The second aspect of observation besgauding the text is to identify the text’s feature
As we read, we try to ask what is here by askingtwlords are being repeated. What does that name
mean? Do | know what the destination or city is3€tation often makes use of the five W’s and the
H. They are who, what, when, where, why, and how.

The next piece is interrogation. Once we identihatvs here, we ask what it means. In particular, w
involve these subsidiary questions such as “Howldmw it means that? How can | communicate it to
others?” | am about to give you five major formsegplanation that fill up this meat under thesedson
of subpoints. These are types of things that wmdlbese paragraphs under the subpoints. TheAfagt
that we show what the text means is by plain stateraf the text. In other words, | may say, “What
does it means when Jesus says, ‘Pray and do reug¥ It means to pray and not give up!” This is
plain statement of the text. If plain statementhef text is the way that | explain the text, thiea form

of explanation is simply repetition. If plain statent of the text makes it plain, then mere repetiof

the text is what actually goes under the subptiimay be a paraphrase of the text, but it merebeats
it. Restatement of what the text says works ab0#t 8f the time to explain the text. It is straniget it
works. There are other things to do in the remgi@@% of the time. But a lot of the time, the shstt
distance between two points (what you know and et can know) is simply to repeat what the text
says. Point out that portion of the text that wipport that subpoint statement.

The second major thing that happens in explanationake clear that your subpoint is in the texbis
point to contextual features. We explain the contéxhe text. My rubric is “Context is part of t&x
Sometimes people wonder if they can mention whatasind the text. Of course they can. If Paul is in
prison, it will explain a lot of what he says armmirhhe says it. If we are in the Passover servigcer y
knowing what the different cups mean explains wiesus is doing as He distributes the elements for
the Lord’s Supper. There are two forms contextuiest literary context and historical context. For
literary context, you might talk about the gentecduld be poetry or a Proverb. If it is a Provetis

not a promise. You could also point out surroundiagses or chapters. There may be author
commentary, something the author says in a pregegtiapter that bears on this. Or how does God
Himself comment in other places on this? The oth&in form of context is historical context. Whag ar
the events, the people, and the ethnography? Otine édmous books that deals with the New
Testament ig he Life and Times of Jesus the Messpilfred Edersheim. For a generation, it told
people what they did not know about the life anges of Jesus. It explained what they were talking
about when the disciples went through the fields lansked it in their hands. He talked about how
wheat, not corn, in our explanation, is actuallyaitiey were doing. They would take the husk off an
eat the kernels. If you did not have Edersheimelp Bxplain what was going on, it might not make
sense. Understanding the life and times of the lpasppart of the historical context.

What everybody expects the explanatory componele tis the third major component, which is
exegesis. The material that goes under the subjgoyour exegetical insight. What exegetical insigh
proves that subpoint statement? | have five pddgliof how we do exegesis. There could be many
more, but these are ones that we do over and gagn.a

The first form of exegesis that is very commone§irdtion. We may give a definition of what that
original language term meant, often in our conterapoterms. Sometimes we give a definition in
theological explanation. How does propitiation eliffrom expiation? Propitiation is a substitutetim
away wrath whereas expiation turns aside wraths@&lage only slightly different, but it is a very
important nuanced difference that people may nedaidw between key biblical terms. So you may
need to give a definition.
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Grammatical insights are another form of exegé&&st can give the tense, gender, case, mode, and
modifiers of a word. In Luke, Jesus says to theriBbas and the Sadducees, “The reason we know that
there is a resurrection is that God said to Mo$@sn the God of Abraham, Isaac, and Jacob.” Tikat
Jesus’ own proof for the resurrection. The tens@gs the resurrection. It is present tense. “llstn

the God of Abraham, Isaac, and Jacob.” Jesus &ctissds an exegetical argument of the present tense
to prove the resurrection. It may be importantyfou to know that in Galatians 5 the language is
singular when it says, “The fruit of the Spiritlive, joy, peace, patience, loving kindness...” Y figio
hear people say in common language, “the fruith@fSpirit.” They say it as plural. But when youkaa

it plural, you can create a sort of excuse forrgeli. “The reason | am not kind is because | dohawe
that spiritual fruit. | have the spiritual fruit patience, but | do not have the spiritual fruikofdness.”

In saying that, you have made different fruits. Baul in Galatians says it is all one fruit. Thog®

have the Spirit display all of these things. Ihe this or that; you have all of these charadiegsYou
cannot dodge and say you will take one and nothenoln that example, you simply say it is plural o
singular. That is an exegetical insight that allgwsa to make some exhortation based on it.

The third exegetical tool is comparison passaggeiséou can look at various places and ask hosv it i
used elsewhere. You could say, “Paul actually tlissvord only once” or “Paul uses this word 13
times in the book of Philippians.” The frequencyaoford or the way it is used in other places
sometimes gives us insight.

The fourth form of exegesis is to use comparisandiations. You hear pastors do this all the tiffibe
New International Version (NIV) says it this waytlthe English Standard Version (ESV) adds this
richness.” It is not wise to say, “The NIV reallyessed up here.” When you speak that way to pebple i
can create doubt about the Bible. People do nahally think about the translation that they loolaata
translation of the Word of God. They think, “Thssthe Word of God, but what did the preacher just
say? He said it is messed up. So it must be megsadother places. How do | know where else it is
messed up?” That is one problem that can happafsdtcomes across as arrogance when we say that
the translators messed up. The Bible is messednapl am arrogant. Is not this a wonderful pastoral
approach? There is a way to compare translatioasttally help people have further trust in thel®ib
and further appreciate you. You can tell them thattranslations differ, but there is somethingdyoo
about that. You can say, “This translation expangsunderstanding. We gain a richer understanding
by....We even learn more by looking at...” There arenynaositive ways to look at it instead of simply
saying, “They are wrong.” Then you can feed pe@pit&ed and desire to know more.

The last aspect of exegesis is structural or Istgupatterns. We looked at this in the Sermonhen t
Mount. Jesus indicates His change of subject binga$you have heard it said, but | say unto you...
You have heard it said that a man who commits edu#ins, but | say to you that a man who even
looks at a woman with lust in his heart has alreamiymitted adultery.” This is the last major givioQ

the Law, and it is the highest reading of the La@sus not only says what behavior is wrong, but He
notes what in your heart is wrong as well. Thatisogoing to be judged by God. We often take the
Sermon on the Mount out of context when we read ihe perfect law of God for the kingdom and say,
“Therefore go do it.” The Sermon on the Mount wae highest and perfect law of the kingdom. Jesus
gave it so early so that you would know that yonned do it. Therefore you must turn to someonerothe
than you. You must now look to His ministry. Italf the right moral instruction. But if all we hadene

is stopped right there, we have not presentedetttart its context. What was its intention? Whaswa
Jesus doing as He gave this last and highest iggadlthe Law in terms of pointing to the ultimate
purposes of redemption? There are other lingumstiterns. We know that Hebrew poetry sometimes
follows acrostics. Hebrew poetry does not rhymesas parallelism. If you want to know what one
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phrase says, look at the one ahead of it. It tyigieall say it a slightly different way. If you daot
understand what this phrase says, look just befoadter it. There will usually be some paralleliimat
reflects the meaning of that phrase. It may berdradictory meaning or a furthered meaning. Poetry
always functions in tandem statements of chiastictire. Knowing that may be part of your
explanation.

Another form of interrogation in explaining is expeitness. So far we have plain statement of éxg t
context features, exegesis, and now expert witfidsse are two forms of witness: human commentary
and divine commentary. Human commentary explainstiie text means by quoting Calvin,
Hendrickson, or some other human commentator. Bigommentary shows what God explains a
passage to mean. For instance, God explains Igaldhin Matthew 2. We know thatmain Isaiah

7:14 means virgin versus young maiden because tth®la. There may be divine commentary that
looks at other texts.

Last, there may be logical proof in explanatiomdy simply use logic to prove what | mean to say.
There are infinite variations of logical proof. Liee give three basic ones: cause and effect, eNadien
proof, and necessary implication. You could sayhe€Bible itself says the Gospel is true in terms of
Christ’s resurrection because so many people vaateto it and the church grew so fast.” Paul hifnsel
in 1 Corinthians says, “This is how you know thsumrgection is true. People you still know say it
happened.” That is logical cause and effect thakdained. There may be evidential proof. Some of
you may remember Romans 8:26 from last time. Magpfe say that the groanings that are mentioned
in Romans 8 are ecstatic tongues. But the groamirgased three times. Two times they refer to “The
whole creation groans as in the pains of childbistaiting for its redemption and the redemptioroof
bodies.” The groanings are not described as ec$tayuage; they are described as the crying anspa
of childbirth. It is unlikely that when you talk abt the Spirit speaking for us with groanings teejl to
utter that it is talking about ecstatic languagee Very word has been used twice already to tadkiab
screaming, great pain, and not ecstatic languaigleinvthe same passage. Another form of logicabpro
is necessary implication. The reason you knowrtieans something is it is a necessary implicatidn ou
of the text. | say that you must be born again teej@u can believe. Much of our culture says yosimu
believe in order to be born again. Jesus said ¢odéimus, “Unless a man is born again, he cannot see
the kingdom of God.” Until he is born again and 8prit is at work in him, he cannot see the things
necessary to believe. Being born again, regenerdtias to precede justification, rather than tieot
way around. Justification does not lead to beingla@ain. You cannot believe in order to be born
again.

You could multiply those things many times. | jusinted to give you some basic tools and examples.
When you look at sermons, and when you begin tdlssse subpoints and the paragraphs of material
under them, you will see these things. You will sgkng context, repeating the text itself, giviegme
exegesis, giving historical background, and givogjcal proof. That is the material that goes ititat
meat of the paragraph under the subpoint staterS8abpoint statements summarize it, and this is the
material that supports the subpoint. A lot of isisommon sense, and this is where we do thesgsthin
in the sermon. Typically under the subpoints is iheelot of the information that you learn in seamn

IS put.

Sometimes you get divine commentary in the Newdrasht that comments on the Old Testament. You
end up preaching on both texts, but that is na@dathing to do. For the expository unit, you may
actually declare both texts to be your expository.u did a sermon about two weeks ago in which |
preached from Numbers. | very much needed 1 Caainghto comment on that. | wanted both to be my
text. | said, “Paul says this means this, so whead this, | want you to see Paul’s direct comiaueit
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That is not icegesis because | am still using thibaity of God to say what the text means. “HeaelP
specifically says that Christ is the Rock.” | wamknow how the rock is reflected in Paul’s writjrsgp |
use both texts. | might start in Numbers and latesay that we understand how Paul addresses this.
That is a little different than on my authority mgia text to explain a text where the Bible itsklés not
bring the two together. Where the Bible has madlaction at times, you might feel that you cannot
explain it without bringing in both texts. You wileed them both in order to do what the Bible says.

There could be an overlapping of different types)gflanation. For instance, the context of Psalth 11
is a sevenfold repetition of the Hebrew alphabaatTs its context, and at the same time it is paitls
pattern too. The idea of the Law of God being perierepeated in two different places, so in the
second place, part of the context is what has@reacurred. It is also part of the pattern of what
occurs. There could be, in many of these thingsnimhding of the different distinctions. | do niftink
you can differentiate entirely between exegesisgaitern. There will be categories that implode in
those things.

Realize that you cannot do all the forms of expasiin any one main point. That would be a long
sermon. We had the preaching lessons last weekt aad even in the Westminster Directory of
Worship that Stephen Phillips actually wrote ofgmieing, “Do not feel that you have to prosecuteeve
doctrine of the text.” You do not have to use evesthod. How do you know which method to use if
you have all these alternatives by which to makeetbing clear? Use what is the most efficient to
make the text plain and to prove what you needawg It may be determined by the nature of the
audience or the nature of the text. My goal iseé@b efficient as possible. Once | have provdmiged

to move on and not keep using other methods. | tieade the one that is most effective and so forth

Let us go onto restatement, which is the last dsgfdrow to best communicate the meaning. There are
three points here: organize, crystallize, and maivierize. To organize, you seek to sequence and
subordinate. We sequence so that we can coveeltti@ty. Have | covered all the verses? You wilt n
cover them all equally. You make prudential choiglesut what needs to be addressed, but you still
need to make sure that you have covered the tgrrifo subordinate, you prioritize. What really dse
to be addressed at greater length, and what daesailty need a lot of explanation? Let me tell you
about one of my favorite cartoons on preachings T$iwhat you should try not to do. The pastor says
“Verse 33 is one of the most difficult and contrmsial passages in the whole Bible, so let us geetse
34!” That is when you know you have not coveredtdrdatory. It is tempting at times, because thae
things that you know you will not have time to coee those things will be hard to talk about. Sa yo
want to just move on. When you cover the territdris particularly with respect to problem aspects
You know you need to spend more time on versesaiilatause people to get hung up. Particularly
with regard to problem aspects, we cover the tegriby how we organize. Crystallizing is tryinglie

as efficient as possible. We crystallize our mate¥We divide what is lengthy, and we group what is
numerous. You may have read passages where tlelistarof things. The fruit of the Spirit is one
example. You might deal with the lost parablesiké.15. You might think there are too many things
for you to cover sequentially, so you may haveand fvays to group things together. | may have ta de
with the things that are lost and the things thatfaund in Luke 15. There are many things lost,lbu
may have to group them if | want to deal with theoke chapter. | could deal only with the thingsttha
are found later. It may be a two-point messagayghd recognize there is a lot more sequence there.

When you identify your expository unit, you may kavverse that you know is particularly problematic
and is going to distract from what you want to &ddrin the sermon. Your Scripture intro is a pltace
say, “Folks, | know that verse 3, which talks abitgt unforgivable sin, is a very difficult passagée

are going to get to that next week. For now, theeky we are going to deal with the assurance that w
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have in things that are clearly forgivable.” | haheed out the text. | have said, “I know thisis
problem, and we will deal with it later. Allow méthis point just to deal with these assurancebtiea
have. We will come back to this another time.” Ymill get in trouble, though, if you never come back
to it! They will say that you gave them a falsediedou can slice out problematic parts, narrow your
purpose, and be fine as long as you have cleddyptople why you narrowed and how you will deal
with the fact that you narrowed it.

After organize and crystallize, the third aspeatastatement is memorable-ize. This is a made-up,wo
but | made it up because it is one of the formguafing things in memory. It is known as a neolagis
to make it stick in some way. | did this by puttifiges” at the end of these three distinctions of
restatement: organize, crystallize, and memorag@eWhen | use the word memorable-ize, it is an
example of what | am trying to say. One of the ¢isithat is a mark of really great preachers is theg
to communicate. They just love doing it. They levatching people’s lights go on. They love learning
the tools that make things stick in people’s mem@vg can organize beyond just academically saying
what is in the text. We should want to make itkstigth people a bit and make an impression. We are
trying to find ways of making the outline stickpeople’s memory. As we word main points and
subpoints, so far you have concentrated on usigdgekens. We said to make parallel statements with
key word changes. Over time, we will begin to leamys of making those key words stand out. The
classic way that you can make key words standsoloy using alliteration. The key words can stathwi
the same consonant. A slight difference is assanamicere they start with the same vowel. The idea i
that they start with the same letter. This paréicalutline | just gave to you did not start witle ftame
sound, but it ended with the same sound. Thatathan way of making it stick. You could use strong
graphical images. “Satan’s ways are a web. Sataays are a trap. Satan’s ways are a cliff.” Strong
graphical expression is another way of trying tkenthings memorable. Eventually you will get beyond
feeling like you have to use the very words ofté when you make your outline. You will begin to
realize you are obligated to the truth of the t&idny times the words of the text will help youthat. |
will say something and tell people to look at teett They will look down and see those same words.
That is great. Other times you actually want to mee words, not necessarily created words, to make
the truth stand out in people’s minds. Then | agopsrt it with the material of the text. Great
communicators sometimes have to group conceptshiiger break things apart. Always they try to
figure out how to make it stick in your mind. Tleatls on us not only to be academic but also areati
This is where preaching starts to take on an &rfistm as well. How can | really make this sticka
way that actually gives me some joy to see liglisg on when you hear it?

Having talked about creativity, let us talk abomtgle things that go on when we explain concepts.
There are two steps of explanation’s progress. e Isaid that there is a subpoint and material that
comes under it. If you were to actually break thasvn, here is what happens. You state what the text
means, and the material under that shows how yow kin Even though we have gone through all of
this material of different forms of exegesis andteat, we are really only stating what the text nea
and showing how we know it. That is what happers sermon. That is the progress of the thought.
Here is the way that we actually present it. Tlegsethree stages of explanation presentation in the
typical main point or subpoint. First, we state theh, and then we place the truth. You will hieer
preacher say something like, “Look with me in ve2sé says...” | state the subpoint statement, and
then | place the truth. Look in the text where tisatf it is a context feature, | will say, “Theay we
know this is because Paul was in jail.” | place Imnalil. | place where | got the knowledge. Stthte
truth, place the truth, and prove the truth. Stalt@ce, prove.

In academic training, the most difficult of thesedD is to place the truth. We usually forget taluis.
We state a truth, and then we start running offiwitr explanation of doctrine. We just start ralin
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instead of saying where the text says the truthydAsprepare your sermons, highlight in your noied
that is the most common trip. People will state sthimg that is true somewhere in the Bible, ang the
will begin to explain it, but they will have nevelnown where it is. “Look with me in verse 2; right
the middle of the verse it says...” To place it is tkery thing people are hanging on the edge of thei
seats to have you do. They all say at the endeo$éinmon, “Where was that in the text?” State i t
then place it. When you do that you put such higimteneutical observations on yourself that you
almost cannot help but to speak with authority.réHis what | said. There is where the text saydoiv

| will prove to you the text says that.” Once yavh placed it in the text, you have very high aritho
for the things that you say.

Sometimes the subpoint answers the question whymigin point may have an analytical question,
which is a “why” question. The main point might sé&ye can trust God. Why should we trust God?”
The subpoint may say, “First, He knows what is gdmhappen.” We will still say, “Look at verse 2,
where it says that.” | will still answer the questiand show where in the text that answer is. Theh
prove that the answer is there.

You are not just elaborating on the main point. ¥apport or prove that the main point exists within
the text material. It is a little rubric, but if yaet it, it almost makes preaching easy: statseplprove.
Already this semester, you have probably thoughteVer really thought of sermons being explanation
illustration, and application.” But once you leadrig you listen to sermons and hear that patterthe
same way, once you hear this pattern, you will itdarsermons over and over again. “My pastor does
that! He states something is true, points to tRestesays where it is, and then he proves it.” Qroe

see that you may think, “I can do this! Now | sesvlthis is going.” It is not just a long essayislan
essay that proves what the text says in its padati@laces. State the truth, place the truth, ptbeeruth
becomes a very standard pattern. After we have tharse things, we will also illustrate and applg th
truth. In a classical order, we state, place, aonggthe truth, then we will illustrate it and apgl We

will vary this some later.

Let me make some small reiterations for us. Finsyour sermons, the anchor clause is establisied |
before or after the proposition, possibly earlyhia first main point. When you do main points, you
know that the subpoints are about the developmetgate or magnet clause. The anchor clause is
developed just before or after the propositionastyein the first main point. It is the foundatiohall

that follows. If it takes you five paragraphs toye the anchor clause, it should not be the anchor
clause. There is too much material behind it. Ti&har clause is usually something pretty obviou$ an
plain from the text. It is the foundation for thest of the things that you will explain. Second th
developmental clause becomes the magnet clausehé side that changes for the remaining
exposition. The exposition within the main poindsudses on the developmental phrase’s distinctives.
The developmental phrase acts as the magnet attralose exposition. The subpoints are about the
magnet clause. Third, lengthy explanation is dgwetiowith subpoints that support or prove the magnet
statement of the main point. If your explanatios gane on for two paragraphs, you still need
subpoints. The ear needs it even though your ege dot think so. It is a strange thing. That is the
difference between an essay and a sermon. Youvdygay, “That is easy to read. | can go through
that.” The ear typically will need road signs thgbuhat material. If you have a main point without
subpoints and you have a long paragraph of exptanahder that main point, you are all right. Bt i
you have two or three paragraphs, you need sulspditein points do not have to have subpoints. But i
you have one subpoint, you have to have at leastmre. If you only had one subpoint, it shouldéhav
been the main point.

If you have an interrogative subpoint, it shoulddmded in parallel with the other question subfsin
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The answers should also be worded in parallel. iBii®cause the real subpoint is the answer. When
you say, “state, place, prove,” you are really pigaot the question but the answer. “Here is wihiege
answer is in the text.” The thing that we will sesy shortly is that it is the answer that will be
developed in the illustration and the applicatiorizat is why the answers need to be in paralletyTh
actually hold the concept that is most key. It whin go into the illustration. When you do bullet
subpoints, it will be plain to you because everyghwill be parallel except the keyword change. When
you do interrogatives, it might not be as cleayda. That is why the answers need to be in parafiel
well as the questions. The answers hold the keysdnat will go into illustration and applicatidifiyou
preach regularly, turn the anchor clause into stoe. “God is sovereign, therefore we should trust
Him with today. God is sovereign, therefore we dtidrust Him with tomorrow.” What is another
implication of God being sovereign? We will do thext semester. We will take the anchor clause and
turn it into a transitional question. Then you videl the flow works better. It will also shorteaveh

that main point. We will not do that yet, thougheW/ill get our habits down, and then we will start
varying in many ways.
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