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Exposition

Two major purposes of introductions are to arodtsnton and to introduce the subject. Certainky th
historic purpose and the purpose most often gisehat they are to arouse attention. Introductions
arouse attention and introduce the subject. Thastha historic two. The other two purposes are to
make the fallen condition focus (FCF) personal anprepare for the proposition in two ways, in
concept and terminology. So the four purposestobdluctions are to arouse attention, introduce the
subject, make personal the FCF, and then prepathd@roposition in concept and terminology. What
are some major types of introductions? We listegtisd, so there are lots of answers that you could
give here. The human interest account is the mgstitant and most frequent. Some other types of
introductions would be catalog, provocative questgimple assertion, and startling statement. Hye k
one is human interest account.

Two commonly used but ineffective types of introtiloigs are historical recap and literary recap. €hos
two are common but fairly ineffective. We will tadoout how those sometimes work their way into a
Scripture introduction, which is different from ersion introduction, so we will talk about thosettel
bit, but not for the sermon. How should the intrcitin prepare for the proposition? We already said
this, did we not? The introduction should preparetiie proposition in concept and terminology. ust
pray, and then we will begin.

Heavenly Father, we praise You for Your Word, mdy dor the truth of it, but also for the sufficnof

it. All that we need for life and godliness, Yowéagiven to us in the Word that is completing us. W
ask, Father, recognizing that we come to You &tdint stages of life, with different weaknessab an
temptations, different senses of being empty afficgent, and therefore we thank You that You gwe
the Word, that because it speaks of You, it is mgaKou our portion. We would pray again this day fo
that knowledge of You that gives us strength apdhat is strength because we have learned more of
our Savior from what we say and what Your Word .sagach us, we pray, to be these vessels of Your
goodness so that poured out from us would be thidsaaf life for others that are their portion,
whatever state of life they are in. Grant us, waypeven the ability this day in what we are ddim@ppe
prepared for Your work. We ask it in Jesus’ hanmeA

Our goal for today is to understand the basic madund characteristics of sound biblical expositgmn,
today we will talk a lot more about just what exjpios is. Your instincts already tells you a grdatl,
but | want to talk about why it is important torikiabout the specifics of what is involved in expos.

| think you realize that, for a vast number of pedp our culture—and we will look at some of the
statistics in a little bit—the Bible, while it ib& “good book,” is nonetheless this impenetrableevsd
unfamiliar names, difficult concepts, and anciesdes. Many people believe that you have to have the
right knowledge to delve into its mysteries, andauwese of that, people just kind of stand away. Thei
attitude is “I cannot deal with that. | cannot geb that. It is too difficult.” In my mind, the gd of good
preaching, what exposition is about, is convingegple that the mystery of the Word is a myth. Good
preachers convince people that the way in whick tda@ find the meaning of the Word is simply along
a very well worn path that anyone can follow agjlas they understand how to interpret with somg ver
basic rules. The goal of the very best preachirig @nvince people that they can do it rather thai

the preacher is the only one who can do it. linis sense, giving away the mystique of the preache
Good preachers say, “I am going to let you seeythatcan do this.” The very best preaching sayRe“T
mystery that you think surrounds this book is almytou can understand it, too.”
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Now how do we go about doing that? Let us reviesvldly picture of where we have been in the course
thus far. We started out talking about the contéxhe sermon, and we talked about what the Word
itself is. We discussed its inherent power. Weddlkomewhat about the nature not just of the messag
but of the messenger—the importance ofettios our character, and our own communion with God in
terms of being able to express the truth of GodtgdVThen we said that if we are going to preaomfr
God’s Word, we have to select the text. We talkaolia some basic principles for selecting and
interpreting the text, and we even discussed sowis for interpreting the text. All of this was e
ready for the sermon itself, but now we have beguget a little more intensely into the messagafits
We have talked about the introduction that leads pooposition. We put a head, as it were, on the
sermon, and we know that it has a throat—thatagtioposition. We began to develop main points.
These are, as it were, the bones, the skeletdheahessage. The message has a head and a tld@at an
skeleton. Today we will begin to put flesh on thbsaes by talking about what exposition is. We will
start by talking about the nature of expositionefi;hiin the coming lessons, we will begin to go ithte
specifics. We will answer the questions, “Whatthese subpoints like? What are illustrations like?
What are applications like?” We will even talk abthe nature of explanation and its various feaure
and components. So the big picture is that we haskeleton, and now we have to start putting fash
the bones and thinking what it means for the sertadake physical form in front of us.

| have described exposition as shedding some ondiight on the path that leads to the truth of God
Word. Here is a formal definition of exposition:pasition is presenting the meaning of a scriptte=l
so that it may be understood—and you know the legg Is the conjunction “and”and acted upon.
One of the contributions of the last decade’s stfdgven the Greek meaning of the word “doctrire” i
that more and more we understand that for the Grédkctrine” did not just mean abstract thought. |
meant thought that could be lived. It is the pebf the principles. Exposition is more than gesfing,
“Here is what this passage means abstractly.” Bkpodss understanding it so that it can be acted o
Exposition is all of those things.

Just because | am a homiletics professor, | willldostandard thing that homileticians do, whicjuss
remind you that the noun is “exposition,” the atlyexis “expository,” and the verb is “expound.” We
do not “exposit” texts. We expound them. Okay,d diy homiletics duty, and now you can say
“exposit.” Homiletics teachers, historically, dotmecognize the verb “exposit.” It is “expound.” We
expound the text. Now what does that mean?

For some biblical foundations of what expositionalves, there are key texts that we turn to liké&eé.u
24:27. This passage describes Jesus after theeesom, walking on the road to Emmaeus with the tw
disciples, and the Bible says, “And beginning witbses and all the prophets, he expounded™—now the
Greek word there idiermeneuo. Diermeneuneans “to unfold the meaning of what is said, ihato
interpret.” | like the image of unfolding. So Jesugolded “unto them in all the Scriptures the gsn
concerning himself.” Now you must know that “aletBcriptures” does not mention Jesus by name, but
He is unfolding the meaning of the Scriptures. $lsdying, “Here is where it stands in relation & m
Here all the Scriptures are culminating in me; hefgow they all tell you what | am and what | dblé

is explaining the meaning of the Scriptures beyawhdt might seem obvious at first. Here is what it
means, and of course what it means is Him. Agais,Hlis story. Now in that same passage, aftarsles
has left, they ask each other, “Were not our hdantsing within us while he talked with us on tload

and opened the Scriptures to us?” That term “opeiseahother interesting term. Here itd@noigo.He
opened the Scriptures to us. The meaning is “to @flehe way,” as to open a door wide open, sb tha
someone can go into it. Now again, | just like ticness of the language, do you not also? Itis no
only unfolding, like the unfolding of a scroll, biitis also the notion of opening the door all ey so

that someone can go in there and see what is iegotvthat text and its meaning. These become two
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very key terms for us in understanding expositioa-t#fold the meaning and to open up the text sb tha
people can go in and see what is there.

There are key examples of biblical expositions.tAflek through the pattern of the Scriptures. How do
they teach us what preaching is? What do the $ecaptshow us about this unfolding and opening up of
the Word of God? The key Old Testament exampleoi® Nehemiah. Remember that at this point the
children of Israel have been in exile for 70 yeditsey do not remember the law of God. They do not
even remember the language of the law of God, sealke known to them what must happen there are
certain steps that the leaders take, and Nehempahies them in Nehemiah 8. He describes Ezra’s
actions. “Ezra opened the book™—now we get thaetopg” language again—"Ezra opened the book.
All the people could see him because he was stgratinve them, and as he opened it, all the people
stood up. Ezra praised the Lord, the great God adirile people lifted their hands and responded,
‘Amen, amen.” Then they bowed down and worshipedLibrd with their faces to the ground. The
Levites..."—and then they are named—"...instructedgheple in the law while the people were
standing there.” This term, “instruction,” is anettkey term. What does that instruction involve? We
are told right here. “They read from the book @& thw of God, making it clear and giving the meagnin
so the people could understand what was being’riagv do you see those components beginning to
unfold? They read the book, and then they made wlbat it said. They began to give the meaning so
the people could understand. We will now look asthe Hebrew to understand more specifically how
that instruction from the Word is broken down anttawits pieces are.

The presentation of the Word is the first componEmst, we present the Word of God to people,
reading it and making it clear. The Hebrew theneaisash which means “to distinguish or to specify
clearly,” probably in this context meaning to tri@ts. Now that is interesting, is it not? They dmt

just read the Word. They said, “You have to underdtwhat these words mean.” So at a bare level, it
was giving definitions of the words. You have totnwhat these words mean. There is translation
occurring, but there is more than that. Not only tihiey present what the word said, but they algb sa
what it means. There is an explanation componenetisas a presentation component. When it says
that they gave the meaning, the Hebrew theseke] which means “to give the sense of meaning
requiring perception or insight.” This is not melefinition, but the idea is that you have to know
implications of this word. You have to have insigitb what its implications may be, and that beceme
clearest in the final component, as they cause@ébele to understand. That is, they gave exhortati
as well. If you have studied Hebrew, How did younmoeize the worden “to understand”? The way |
did it is that | just thought about how in my fatlseshop, there are various bins for nails andwsrand
brackets. He puts different things in differentdjiao that he can find them and use them whendwusne
them. He has them categorized according to usd.ig batually what the Hebrew worden “to
understand,” means. It means “to categorize foi-u$@ understand something so that | can use it.

Do you see how all three components of expositamectogether in this account? We see from this
earliest description of a preaching moment thabskn involves presentation, explanation, and
exhortation from the Word. | show you what it saysxplain what it says, and then | exhort youdtb a

on that, to put it to use. Those three componen@a Testament practice worked their way into what
the theologians call synagogue worship. These shoogtinued to occur in the synagogue, and we even
see them in New Testament practice as well.

You will remember that Jesus, when He went to yimagogue and read from the Scripture, gave the
import and then applied it. Listen to this from leuk: “Jesus read the Scripture”—by the way, when he
read from the Scripture, what was His body postite3tood. When He explained it, what did He do?
He sat down. Well, that might be interesting fatay, if every time you preached you sat down, but
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there was certainly an element of respect for tleed/Ah that practice. Is that not interesting? ked

to read the Word, and then the practice was tdositn while explaining the Word. That was an
expression of authority at least for the scribes Jesus followed that in the synagogue practioe. S
Jesus stood to read the Scripture. What is hapgehare? Again, He is presenting the Word. The firs
step is to say, “Here is simply what the Word sayken He gave the import of the Scripture. He
explained it as well. In that step, He says, “Whas it mean? Now that you know what it says, what
does it mean?” Then Jesus applied the Scriptureskivdw He applied them because the people were
ready to stone Him afterward, because He saidliea$criptures that they have read apply to Him,
which means they should honor Him. They unders®attly the exhortation in His words, so there
was exhortation as well.

We find these three elements of exposition in Paubiractice as well. | am not going to read throailgh
of the possible examples, but just for the momensitler 2 Timothy 4:2. Here the word for preaching
is kerussothe proclamation and the singing out of the Walfr@od. In this passage, Paul says that we
are to preach the Word in season and out of se&ssaying, “preach the Word,” we understand that
notion of simply presenting what the Word says,thah he also says, “correct, rebuke, and encolirage
Do you hear the applications? Correct people froenword, rebuke people from the Word—Dby the
way, also encourage them from the Word. And themead, “...with great patience and careful
instruction.” Note that the order changed herenfmitthe elements. We still have presentation,
exhortation, and explanation. What you have in @aoltis a meshing of authority as well as
encouragement. Do you remember early on in theseowhen | asked you, “When you think of
preaching, what voice do you hear in your head®’ iteresting that when we see Paul describing
preaching, he has many voices contributing. You@emrrect people. That is one kind of voice. You
are to rebuke people on the authority of the Waldht is another kind of voice. But what is the last
one? You are to encourage. If we hear only oneeyave will probably be too limited in our preaching

| must tell you it was very hard for me to know whkaice to speak in recently. | went and spoke at a
funeral of a pastor who had taken his own life, bmill tell you that in my mind, there was a neteddo
each one of those things. There was a need toctotoesay, “Here are some ways that people are
handling this that are probably wrong, and we rnteexbrrect it.” It is very hard to talk about a geiof
rebuke at such a funeral, but there was a neealtthat what this man, my very good friend, didswa
wrong, and there are terrible consequences notfonlyis family but for his church. | needed to shst
this was wrong, and at the same time to say, “b@vd as it was, God is that good and more so.” We
must recognize that there is an appropriate voiaghich to deliver each message. As we explain the
Word, we want to make sure it is not our personitheontrolling the Word but the Word that is
controlling our person. That is part of the exptéora is it not? Part of the explanation is thataivive
are saying matches how we are saying it. We expiaafi of these ways what God requires so that we
are faithful to this exposition, this unfolding @bd’s Word.

Even the Great Commission contains this patterce@ou see it, you will see it over and over again

the Scriptures. “Go therefore and make discipleallafations, baptizing them in the name of thehEat

and of the Son and of the Holy Spirit, teachingrthie observe all | have commanded you, and lo, | am
with you always, even to the end of the age.” &3¢ha teaching component? Well, you surely see that
there is explanation. We are to teach others terobs What are they to observe? What Jesus has
commanded. So the word that Jesus has given iswéhate to be teaching. Again, there is presemtatio
and explanation of the Word, and then is there gation or application of it. They are to observVaey

are to do what Jesus has commanded. So even thaugdtognize that these components can change in
order, they all keep appearing, and so we havéasic definition of exposition here. Exposition,
therefore, unites the presentation of the Word wihplanation (that is, information about the Waxdyl
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exhortation, or application of the Word. | think @hwe approach preaching early on, we tend to equat
exposition with explanation, but exposition is mtran that. It is the presentation of the Word, the
explanation of it, and exhortation based on thatanation.

Now how do we make sure that we accomplish alhesé things in a sermon? Some of that, | think, is
probably common sense to you, but you have to“¥égll, how do these things actually begin to take
shape in the sermon that we are putting togethaitvdt we will do now is talk about the three
components that, historically, in formal, classicessages, go in every main point. In every maintpo
this meat between is composed of three componexdanation, illustration, and application. So in
every one of these major categories between the puants we will find three components:
explanation, illustration, and application.

Obviously, explanation answers the question, “Witags this text mean?” Of course, we will cover how
to do explanation a whole lot more in the course |& us now talk about the standard tools. Tlaeee
four of them. When you say, “What does explanaiimmolve?” there are four standard tools. The fisst
repetition. How do we explain what a text meanse flitst tool is repetition. For example, “Jesusisai
we should always pray and not faint. What doesrtedn? It means you should always pray and not
faint.” Repetition is the first tool. The seconaltds very similar. It is restatement. It is sayihg

concept again but in different words. For examfilesus said we should pray and not faint. Now what
that means is that we should pray and not give Dp.you hear the restatement? The third tool is
definition and/or description. Now, typically defion is much more important to us in didactic
passages like in the epistles. For example, “Whasdhe word ‘propitiation’ mean? How does it diffe
from ‘expiation’?” We might explain those two words a substitute for wrath versus the turning away
of wrath, but | may have to explain to many peoplat those words mean. Didactic passages will often
surface words that we have to explain. By contraatiative passages, the stories (and by thanbtlo
mean something fictional, but the historical orgsaphical accounts in Scripture) often involve
description. | have to say, “What happened here9 tithit happen? Why is it important to know, in
this explanation of the Lord’s Supper, that thighis third cup of the Passover that Jesus is dsspg?’

| will describe what that means. So in didacticgaages we are often giving definitions, while in
narrative passages we are often giving descriptiornsoth cases, what we are doing is basicalky. thi
we are making the unknown known. That is what ddim or description tries to do: to make the
unknown known. Now I think you will recognize ththe fourth basic tool for explanation is argument.
After repetition, restatement, and definition cormggument. This does not mean that we will sound
argumentative, but we will present the supportirgpfs for the truth we have stated. So we bring to
bear logic, exegesis, and context. We bring th@aeudimg proofs for the truth we have stated. In
essence, we establish the point logically. Nowetesr things, in the history of preaching, arewno

as “the general processes.” They are very stantfaydu said to people in many different schools,
“What are the general processes?” they would rezeghese four aspects of explanation—repetition,
restatement, definition or description, and arguimehese are the general ways that we explain ehat
text means.

Which are the most frequently used? The first Wby did you go to seminary? The last two. Now it is
important that we say that to one another honesélgause our tendency is to load up a sermon with
definition, description, and argument, when repmtibr restatement would have done the job. That is
very tempting because we think, “I went to semihagot all that information!” Do you remember the
statement from John Stott: “The great torch of gyeeacher is putting away 90% of what you know
about a passage in order to explain it in a serifidrhere is so much more you could say, but if tave
to say to you, “Jesus says here that you shouldagnrd not faint, and what He means is you shoudg pr
and not give up,” then | have probably said alt fhzeed to say. | can keep talking. | can say,WNuee
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recognize here that this is the iterative use efGineek present tense.” People will say, “Huh?"r&€he
are times when | will need to explain the iteratiagure of the Greek present tense, that it is #unge
that goes on again and again and again withoupstgpbut it is probably sufficient in this partlen

case to say, “What this means is that you shouldjive up on what you are praying about. Just bezau
there has not been an answer yet, do not givelpyou hear all the good English words? This is a
little frustrating to us, but | sometimes just gski to go listen to the sermons that you hear. Wit
stay in your academic brain is the one or two acehe sermon where the pastor does argument, and
he is logically building a case, and it does regjgiome Greek or some doctrinal context or some
historical background. That sticks out in our bydoat if you will listen to the rest of the sermgou

will find that most often what happens is that hi say something like this: “What we understandehe
is that prayer is not something that we should gp®n. Look at verse 1. Jesus says, ‘pray andto n
give up.” That was the end of the explanation.

So repetition and restatement are the tools w8b%eto 90% of the time. We use them most of the
time. Now why am | taking care to say this? Remeanthat earlier | was saying that the goal of thstbe
exposition is to convince people that they can teadext. So | say, “Here is the principle. Lodk/aur
text. What does it say?” And when | simply locatehe text that key phrase or key sentence that
exactly deals with what | am saying, people sayy,“that is what it means. | can read that. | can
understand that.” So the preacher who is helpirngpleind their way through the text occasionalsh
to explain the road signs. Occasionally he hasatastate something from a different language, bogtm
of the time he simply has to say, “Look at the sitpat will get you through.” So repetition and
restatement are the tools that we most often use.

That brings me to an important point that we hdielad to before: you owe nothing more to
explanation than what is necessary to make the ptaar but also nothing less than what is necggsar
prove the point. So as a good expositor, you thkeshortest course that you can. You ask, “Whidtes
best way, the simplest way, the plainest way tltainl make it clear?” You owe nothing more that what
is necessary to make the point clear but nothigg tflean what is necessary to prove the point. So,
granted, if repetition is not enough to prove tbep then you need to move on to definition or
argument. You keep going if repetition is not erfgugut if it is enough, you can stop there and move
on to the more difficult things or what is latertive passage. | hope you hear me saying that lcam n
trying to diminish in any way the wonder and th@djoess of the tools that you are getting in serginar
To be able to exegete a text in its original lamgus a wonderful thing. You rightly say, “Wow, drc

do this. This is great!” But the great goal of mteiag is not to show people the sweat of your |dadr
rather to show them the fruit of your labor. Goagasitors say, “You can understand. Let me show you
that you can do this” and only occasionally bring the heavyweight tools when they are necessary.

| want to move on to the standard questions ofanaiion that help us think through the procesk. If
were listening to you preach and | had questionsiathe text, what would they be? They would be the
five “W’s” and an “H.” What are they? “Who, whathen, where, why, and how.” So we look at a text,
and we just ask these basic questions. We havenliegee the biblical pattern that happens over and
over again dealing with these aspects. We havadjriwoked at Luke 24, where Jesus explained what
all the Scriptures said about Himself. Jesus sandm Luke 4, and explained the Scriptures. Paul
reasoned in the synagogue. If you look at thessques, you will see the general processes. These ar
just standard things that occur in terms of howspges are explained, but now we see this important
note. What we are now calling explanation is whaditionally is considered to be all that expositio
includes. People’s instinct is that expositionxplaining the text, giving those definitions, degtions,
and arguments. Exposition is often considered tocdmeluded when the explanation is finished, but
explanation is not finished when | have said to,yduis is the definition of the words. This is whhis
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text means.” Why is explanation not done at thant@df | give you all the Greek words for prayerda

| give you all the Hebrew words for prayer, anéll you the places in Scripture where prayer ogcurs
and | tell you that disciples pray, do you now knatat prayer is? What is lacking for you to know th
meaning of prayer is actually doing it. You stdtk application. You can get the information, buiilu
you are able to apply it to your life as a beligwser a disciple, you really do not know what praget
can talk to you all day long, but until you andet @n our knees, you will not know what prayer is.
Preaching is moving people to that action basisifmterstanding the Word. It is the difference betwe
abstraction and praxis. Praxis is doing what therdee says, which is what we are equipping petple
do in preaching—not just giving them informatioroabthe text. | occasionally have heard preachers
say, “Now there is really no application of thigttd just need you to know this,” and | think, “\it‘a
That is not why the Holy Spirit put it here. Hedséle had a purpose for it.” That is why, until wavhk
moved into the purpose, we have not really expththe text. Until | know the purpose, | do not know
what the text means to me. So we need to keep mawid think about the other elements of exposition.

Exposition must include three elements. What ageetisential elements of, we might say, full
exposition? They are explanation, illustration, apg@lication. Explanation establishes the truth.
lllustration demonstrates the truth—“Let me show yreal life where this makes a difference. Let m
demonstrate this truth as well.” Application apgltbe truth.

Just to be very straightforward with you, you mkrsdw that in the history of preaching, each one of
these elements has historically been questionéal\a@kether it is necessary for preaching. $ok
verbifolk, “the Word alone,” have questioned the usexylanation. Theoli verbipeople were the
Huguenots, the French Reformers. They felt thatg not the role of preachers to explain the Word,
because that was presuming that the preacher doutabre than the Spirit Himself had done. They
believed that the goal was simply to read the Wor@od'’s people, and the Huguenot services were
often just readings. Now, were people saved angarted and wonderfully helped by those sermons?
Surely much good did come from them, but | am gagsthat you think that we need more than to read
the text to people. | am guessing you believetthetie is some reason for explanation in this day an
age, where people need to know what those words e if they are in English. However, it is
important that you know that in the history of prleimg, some have questioned whether there should be
any explanation at all.

Have there been times when people have questitinsttation? Surely there have. Many of us are in
Reformed circles where people just do not likeitlea of introducing illustrations into a sermon
because it is perceived as catering to an enteremnculture. The idea is that by using illustrasiowe
have capitulated. We are telling “little tales tite minds” to all those television-addicted pé&mpNe
are in a television age, but now here we go jusesdering to the age by using illustrations in our
sermons. Can you think of anyone in the Bible wkedlillustrations when he preached? Well, there
was one person. Let me see if | can think whowrss. It was Jesus, of course! The Scriptures s#ty th
“without a parable He did not say anything to the8u it was certainly integral to the Scriptures to
have illustration.

Has there been any period in history in which pedyalve questioned the necessity of application in
preaching? Yes, it has a namelus Spiritusithe Spirit alone.” This view holds that it is nibte
responsibility of the preacher to apply the Word the responsibility of the Holy Spirit, and if the
preacher tries, he will get in the way. Some of goay know that the historic Dutch Reformed Church
has had grave concerns about the application dMibwel. However, what | need you to hear about these
specific periods in which there were questions ablmese elements is if you look across all periafds
preaching, there has never been any great preatttahbas not involved all three elements. If you g
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back to the earliest times that we have histogrefching sermons as we know them, all the way into
the present time, you will see that great preachesyalways included these three elements. Ndvasit
included different proportions of those elementanted, but it has included all of the elements|, tat

is what we will do in Preparation and Delivery @r®ions. We have said that it is a classical matlel.
will learn to use all three elements, and we vatiagnize that later on you will make choices—qittean
nature of your people, the nature of your contexgn the nature of your subject—about the proportio
of the elements that you will use in different sens. However, what we will not do is say, “You know
what, | just do not like illustration, so | am rgiing to do that.” Even if you do not like it, tleesire
people in your congregation who need it, so wegareg to learn to serve our people by making sure
that we learn all three elements, and then wemalke prudential choices later on about proportions.

So here is the idea: all three will be included. Wik not be so concerned about the order. Thedstah
order is explanation first, then illustration, thegoplication, but we recognize that the idea isafbthree
to be included, not necessarily in a particulareoriiVe will know over time that they can switch erd
but we need all three to be present for the exiposid be complete. As we think about illustrative
material and what illustration involves, there fmer types of illustrative material. (Again, we Wil
develop these later but mention them now just tdlgam in front of you.)

The first type of illustrative material is factuaformation outside of the text. This would includier
example, statistics. | may be preaching on a pasteg deals with sexual unfaithfulness, and | may
simply quote statistics of either sexually transedtdiseases or the incidence of abortion or the
incidence of illegitimate birth. | may just usetsics. They are not out of the text, but they are
illustrative of what the text is talking about &g ttonsequences of sin. So this type of illusteativ
material could be statistics, expert analysistioita of events or examples from other sourceefluer
factual information outside of the text.

Another standard form of illustration is quotatidram outside of the text. These could be poems,
hymns, or striking statements from others like ofireachers or perhaps commentators. Now, | want to
talk for a moment about the appropriate way tovéelguotations, because even though you write it
down and you really like going to other people, id@awe have to be very aware of in this age? How
much and how long can you use poetry in a texty®ddot much. Today, we cannot use numerous and
lengthy quotations. Now | think you have to recagnihat you look at a lot of great sermons in th&t p
and in different ages, where people were much raccastomed to listening to literary material, you
will find lengthy quotations from poems or othettears. Today, it is very difficult even to readna
commentator beyond a sentence or two. People ijpdtdf tune out. Two things are happening. The
first is that you are using words other than younpso the cadence sounds unfamiliar. It often deun
academic or literary in ways that signal to pedpéd they cannot understand because you are not
talking normally anymore. The other thing that heqppis that when you start reading, you start logki
down. You break eye contact, and you immediataly people away. It signals that this is something
that is not as important as what you are sayingwjoe are looking at your listeners. Now you do not
mean that. Usually you are citing that quotatiooawse you think it is more important. You thinkttha
you have someone who says something better thanamosay it, in a particularly moving or credible
way. You want that source. Now that is very impotrt® do, but because we recognize all the
difficulties of people holding on to quotations wh&e use them, there are just some standard things
that we do when we use quotations.

First, we should be very brief when using quotaid®econd, before we read the quotation, we say why
we are using it. We say something like, “Here isatMhwant you to listen for” or “Listen to how sowd
so says this so beautifully,” and you define what ynean by “this.” So you tell them what you want
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them to listen to in the quotation. Third, we @ssential sources only. A sermon is not an essay. |
not a research paper, so we do not say, “Charl@sddill; in his booklmproving Your Serve,
Multhomah Press, 1989, page 43....” We do not say Wihat do we say? “Charles Swindoll says...”
Maybe | need to say the title of the book, but soowel will take the briefest time | can to make it
clear. “Elizabeth Barrett Browning says this in bigfal terms.” | do not say the title of the poemda
when it was written and the location of her house laer address. What is the quickest way? It isanot
research paper; it is a sermon, so | am getting Wen in front of people as quickly as possiflee
final rule is that | look at people and read atelias possible. It is the process that preactadrs c
“ladling.” This is an image of a ladle, like wheowr mom ladled soup out of a big pot. She reached
down in, dipped down, and then poured it out il tbowl. What we are doing when we are reading
guotations is we read down, capture the words tlael we look up at people. | keep “ladling” with my
eyes. | keep trying to pull you in, rather thanateea shell like a turtle where my head goes dawh a
my eyes go down and | cut you out. So | am ladiingto you as a means of keeping people with
guotations.

Another form of illustration is imagistic languageretaphors, similes, and word pictures. It is very
necessary in our culture today to preach withdédtsord pictures. Here is an example: “We have to
understand that the internet is really that. & rset for many people. It captures them and hblest
and they drown in that net.” Do you hear how | tis# “net” language? So imagistic language is very
important in today’s culture, but obviously the kigng that | have not yet said in this list otidtrative
material is true illustrations.

True illustrations for preachers are not just lagve material. Your instincts already tell yohat they
are. They are small stories, usually a paragrapiv@tong. You will get an idea if you go to thérary
and you begin to look up those books that havstiions for preachers, like Whitel®,000
lllustrations for PreachingNow, some of those are really terrible, but sorfnne@m are good, and at
times you will need things like that to be catadyfstr your own thought in those kinds of illustoats.
Those books will give you an idea of what the staddength is. Looking at those will show you what
the ears of Western people in Western culture e@esdomed to hearing in terms of type and length of
illustration. So an illustration is a small stoMou are not just citing a statistic. We are doingnian
interest accounts—people in interaction with pepafeevent of some sort that is described, peopde i
conversation, people in interaction, a human istesiecount. So it is not just a statistic citecior
allusion to something that happened in the Biltles the retelling of a small story, usually a gaeph

to two paragraphs long. So a true illustration shart narrative.

Where do we get illustrations? What are our so®rddwere are three. The first is contemporary
accounts, either gleaned from others or persoealberienced. lllustrations gleaned from others are
when you read something or you hear something.€eTiseabsolutely nothing wrong with taking stories
from other preachers, so long as you give themitcr&dd we will learn ways of doing that. By the ya
do | have to say, “I heard Tim Keller preach tmsNew York City”? Do | have to say that? | do not
have to say that. My credibility and my integrityantact as long as | say, “You know, | have heard
someone say” or “Preachers talk about” or “I oneartl” or “I read that....” As long as you give the
credit away, you can use it.

Where people get into trouble is that they do rs&t those words, and therefore they are saying
implicitly, “I came up with this.” That is where @achers lose their jobs. They do, and it is epidemi
right now in this culture. There are two main fastm this: it is the availability of sermon tapssd
illustrations and sermons on the web. We have stchrauailability to well known preachers or obscure
preachers that it is so easy to pick things upthimdk, “No one will ever know that | got this from
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someone else.” The trouble is that everyone elsatishere looking for those sermons and seeinggtho
things. Some of the former pastors of some ofdingelst churches in the country right now are out of
jobs because they simply used sermons and illimisaand did not give the credit, and it would have
been so easy to just say, “I have read that” tvedrd that” or “someone says that....” As long as you
give the credit away, you are fine. Now, sometily@s want more source information, right? You
actually want to say, “Sinclair Ferguson, in hi®kon the Holy Spirit,” and the reason you wansagy
his name is that you know you are about to say fungecontroversial, and you want his credentials.
Sometimes you want to do it that way. But if ijust something that you know will grip people, not
because you need the credentials, just say somgdiké “You know, preachers tell the account that,
and then go right ahead, and you can use it.

Contemporary accounts are one source of illustrat’osecond source is historical accounts—
something that you have read or known about frastohy. Of course, we use these over and over again.
We will talk about how to contemporize them, though listen to an historical account in archaic
language is very difficult for people today, so wid learn how to contemporize historical accouaitsl
make them livable again.

There is another source of illustration. We havetemporary accounts, historical accounts, anddabli
accounts. The Bible has many places you can gaytg‘dere is an example. Here is where we see
somebody trusting in God or failing to trust Goditie Bible itself has the great wisdom of not only
giving propositional truth, but also linking it bestorical narratives and parables, because thie Bib
knows that when people cannot only hear doctrindhtbut see it lived out in people’s lives, it ltasat
power. In fact, if the Bible were only propositigissated in Hebrew terms long ago, without the
narratives of people living it out, we would notdam what the Bible means anymore. The way in which
we lock down meaning scripturally is, for exampie, have the Ten Commandments, and then we see
people in Scripture living them out both positivalyd negatively. That is how we know what those
commandments mean. If it had just been the commantinby themselves, we would not have the full
meaning that we have from the historical narratiy@sg along with them. So illustrations do all of
these things, and we function very well when we 8dgu know what? The Bible is explaining what
that means illustratively, and maybe that is th&t blustration in this particular account.”

The two main dangers of illustration are that thag be overused or underused. When illustratioms ar
overused, preaching deteriorates into mere ementznt. When illustrations are underused, preaching
arrogates into mere abstraction. The traditionabpse, that is, the primary purpose traditionaily,
illustrations, is to make the abstract familiar &ine principle particular. That is what everyonawao

say historically. We use illustrations to make dhstract familiar and the principle particular. Ahe
reason is that we know this: real meaning is nowkmif truth is not related to concrete life sotthhaan
be applied. Steve Brown is a good friend of mimel e likes to say things very baldly, but he says
this way: “If you cannot illustrate it, it is natue.” You might think that is too strong a way tat i, but
what is he trying to say? He is saying that if yilxe preacher, cannot figure out where this hasinga
in real life, how are the people going to figureutt? If the preacher cannot figure out how thisildo
have some concrete, lived-out example in life, thew in the world do you expect the people to whom
you are preaching to be able to put it togetherfieSsays, “If you cannot illustrate it, it is nat¢,” and
by that he means that it does not have meaningdple.

But that begins to say something else, and ththissfor this reason, because we want to con@&etiz
truth in such a way that it can be lived out, thpreme purpose of illustration is not to clarifyt ba
motivate. Motivation, not clarification, is the seme purpose of illustration. Do you remember what
we are trying to do? You now know the abstracthtrand | want you to live it out. Now what we will
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typically do in an academic environment is thatll say to myself, “You know what illustration is
about? It is about making the abstract familiarifS¢hat | have said is very clear, then | do neéd an
illustration.” Exactly the opposite is true. We a@ primarily using illustrations to make a poatear.

In fact, if it is not clear before you illustratbe illustration will probably not help. What weeattoing
with illustration is trying to make you feel angdi out the truth that you now clearly know. Thevary
purpose of illustration is not to clarify. Now ibds have that purpose, and it can help in many viays
the primary reason for illustration is to motivgeople to do what they now know to do. If you do no
realize that, what you will say is, “I have madiesthery clear, so | do not need to illustrate,” aledpite
your best intentions, what you just did was credistraction. You have said that this does not attnne
to the real world; it may be clear, but it does catnect. So the reason that we illustrate is thentlae
connection to the real world so that people cam ilivout. Often, in illustrations, | am reaching the
heart. The explanation often reaches for the minithat people will understand. In illustration,nha
often trying to involve people’s sense of wondegoef or mercy, to make it touch them as wellas t
have them understand. So illustrations are pagkpbsition in that they move beyond the mere mental
understanding and into trying to make people afiplgugh making things concrete.

Scripture gives us confirmation of the importantéese concrete particulars. We already looked at
Mark 4:34, which says, “Without a parable he did sy anything to the people.” Did the apostle Paul
who could be very abstract, ever use illustration&H, of course he did. He would use them over and
over and over again. Prophets used illustratiorantples would include lying on one side for six
months or talking about a ripe fruit basket. Whatevthey doing? They were saying, “Here is théntrut
in a way that you can understand it.” Of courssuddHimself is the great user of illustrations.

Someone might ask for an example of an illustratita is not merely clarifying but is seeking to
motivate people with the truth that they now kndeu must know that just because of the
circumstances of my own life, what is most in mgibris the sermon that | preached yesterday. Ml tex
was simply, “Blessed are the poor in spirit, fagith is the kingdom of God,” so | was saying theihly
poor in spirit does not disqualify from the kingdaiGod, and the fact that my friend rejected thach
of God does not mean that God’s hand rejected Now that is a very simple truth, but the account |
told was an account of my son at a time when hebgay) treated for a disease, and the drugs
powerfully affected his emotions. | just remembeaddne in which | reached out to my son, and my
son, in a very uncharacteristic way, struck my lsaaday. He did not want me to touch him, and | said
that not only did it startle me, but it sent hineger into depression because he never knew tlauie
do such a thing. What | needed him to know, sotikawould keep taking the medicine, was that even
though he had struck my hands away, my hands wwudr stop reaching for him. Now | knew
something of what had gone on in that church, aateiv that many people in that church had reached
out to the pastor, but he had struck away theidbaAnd so | wanted not just to say, “I want you to
know this abstract truth, that God continues t@ dar those who reject Him, but | want you to feel
deeply in your heart this profound truth, that ewdren you have brushed away the hands of God and
others, God’s hands do not stop reaching out far"yidow | will grant you that | think they well
understood the abstract truth the first time | sailowever, | am not after just their heads, bain

after their hearts. | want them to feel deeply whah saying beyond a level of mere cognition. hiva
them to feel the emotional, spiritual weight ofsthiotion, of a father not ever willing to take hands
away from a son he loves. | wanted them to fedliththat moment for this pastor whom they were not
just sad about but also angry with. This man hidrtdis own life. They were angry with him, and |
wanted them to feel the weight of all those aspef;t4 know you reached out to him, and | know he
brushed your hands away, but what is God’s attitaderd him? That has to be our attitude toward
him.” | think what we are saying is that, in illtetions, a preacher is not only trying to teachp@sple
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but also to pastor them, to make them feel the ht@ga truth in their experience as well as inrthe
cognition.

There are two standard ways of using illustratiatative to truth. One is deductive, in which watst

the truth and then we move to the particular. Thatdeductive method, but of course that is onky o

of the two major forms of cognition. The othernsluctive, in which we give the particular, the
illustration, and then we indicate what truth coroasof it, so in very formal terms, an introductiis
typically inductive. We give the illustration anltein we move to the principle, which is the proposit
whereas main points are typically deductive. Wedhe truth and then move to the particulars. We
recognize, as | said before, that these piecebediipped. There is no standard order, becausgshi

are legitimately inductive or deductive. We camttire order either way, but the point is that they
connected. One leads to the other before the ex@oss complete. To dispense with one is what rsake
it incomplete.

The last major category, we know, is applicatiore kéve discussed explanation and illustration, and
then application is the final major part of expmsit Application is answering the question, “Whatd
this text mean to me?” Dr. Rayburn’s basic quessofiSo what?” So application answer that “so
what?” The importance of application, as | haveady said to you, has sometimes been debated in the
history of preaching, but John Broadus, the fatiieaxpository preaching, said that applicatiorhis t
main thing to be done. In saying that, he is sarag we are not ministers of information, but we a
ministers of transformation. So my goal even in m@la truth known and giving information aboutsit i
to bring transforming truth into people’s livesidtthe truth that transforms. If we do not rementhe
end goal, the purpose, we may begin to preachag#ople will pass information tests, but the gal
preaching is to have a change of the will, to bnogonly behavior change but also change of mimdl a
heart as well. Application is part of that.

There are four components of application. The firstcall instructional specificity. It answers the
guestion, “What should | do?” Many people thinkttisaall application is, but it is not. It is jute first
component. The first component is answering thestpre “What should | do? What does this text
require me to do or believe or accept or change8&@ond component is situational specificity, that
not only what should | do, but where should | dg?hlWhere in life should | do this? Now we teased
about this a little bit before, but remember how fiad situational specificity. You go in througet
“who-door.” You ask the question, “Who in my congaéion needs to hear this? | just said that God
knows tomorrow. Who in my congregation needs ta te#?” Now, do | name them in the sermon?
No, but | describe their situation. | do not idéntheir person; | identify their situation. “Theage
people here today who are struggling with...” or “Tehare people here who are wondering abalit...
In yesterday’s sermon, | simply said, “Is there@mg/here who is poor in spirit? This text is tagkin
about you.” So | am trying to say that this apptegyour life, and the way we do that is that wekena
sure that we are not only saying, “Here is the bmal implication,” but also saying, “Here in yolife
is where it applies.”

Now here is where th&olus Spiritugpeople get quite concerned, because they say, ‘tRisws just the
problem | was concerned about. When you startrtglebout individual situations, you have now
limited the work of the Holy Spirit. You have sdltht this great biblical truth only applies to this
situation, and there are people in lots of difféi®tuations.” Now we have to say there is a logobd
sound logic and theology in that objection, so weehit in two ways. The first is just by understagd
this: in preaching, the particular is the univer3diis is just a principle, that the particulathe

universal. You know this old maxim of preachingydu try to speak to everyone, you speak to no one,
but if you speak to someone, everyone listens. Swill say that just by being particular, we argisg
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that this abstraction has some meaning in reafdifsomeone, and then we identify the situatidmerm™
we will do one more step, which we will talk a idiout when we get to application. We will say, “By
the way, | am not going to limit it to this oneustion. | will develop the light of God’s Word ihis
situation so you will see it has real life signéfitce, and then having developed that light, | saly that
this truth applies to someone in this other sitraind this other situation as well.” Now | willtho
discover those other situations with as great snsity or as much discussion, but | will develbe t
light in one context and then | will say, “Now thaiu know how that light is developed, you need to
consider it in this context and this context, to&/here do | get those contexts? | am not just exege
the text, but | am also exegeting the people. bgmastor. | know them. | love them. | live in thieres.

| know what they must hear. Sometimes the issuetoarsensitive, and | cannot describe in detadtwh
| know to be the most sensitive situation. | havedvelop the principles in a less-sensitive sibmatout
then | say, “But now that you know the principlegat about this situation that is more sensitive@”
we use our tools prudentially and pastorally, batake still saying, “I have to show you that thés h
meaning in real life by knowing the situations tjiati face and saying not only what to do but where
do it.”

Two more questions need to be answered for applicaEnablement means not only what to do and
where to do it, but how do | do it? The fourth isger motivation. Why should | do it? You can gaie
kinds of wonderful good instruction on why you shibbbave a devotional life and why you should read
the Bible and then end up by saying, “because ymuwkif you do not, God will get you.” Now
everything that | may have just said may be preper good about how you can do devotions and good
ways to do them and situations in which you shalddhem, but if | end with that motivation—"You
should do it, because if you do not, God will getiy—then even though everything | said was right,
the motivation makes it wrong. Right things for thieng reasons are still wrong, so | have to make
sure the motivation is also in place. The first guestions, what to do and where to do it, we will
include in every main point. The second two questiovhy and how, have to be included somewhere in
the sermon, because sometimes the whole sermevedoging the answers to the questions of why to
do it and how to do it. So we will say what and vehim every main point, but why and how must be
addressed somewhere in the sermon to properly those applications.

You have to recognize this: the chief constrainthef preacher is faithfulness to the Word of Gdae T
chief duty of the preacher is application of therd/of God. Do you hear the difference? The chief
constraint is faithfulness to the Word; the chiefyds application of the Word. If we think of dfese
things, how they come together, there is kind steaadard way that we think of giving life to these
bones of preaching. And we think of what goes thts explanation component, and it can be described
in this kind of standard double helix, which | hapeninds you of a DNA chain of some sort. The
standard order will typically be explanation—‘witktes the Word mean?”—illustration—“show me
what it means; demonstrate that truth’—and therabkieone will be application—"apply the meaning
of the Word to my life.” So the generic shape,aiymade these three components equal, with each
taking up 1/3 of each main point, would be explemmatillustration, and application, in standard
proportions. But we recognize there can be kind standard academic seminarian error. That isonot t
have equal proportions, but rather to have % expiam, % illustration, and one sentence of appbeat

“Therefore go thou and do likewise” is a stereatgbseminarian’s application. If you are answetimg
four questions of application—what to do, wheredat, how to do it, and why to do it—you cannot do
it in one sentence. It must come out of even thg tivat you are forming your explanation. That means
that you begin to recognize, | hope, that thouglsearate out this taxonomy out into three major
components (explanation, illustration, applicatjghg more you preach, the more you recognize that
these categories implode. They roll in on one agothid Jesus explain as He gave a parable? O$eour
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He did. So while we have a kind of way of thinkidgout the message’s components, we recognize that
they interact and interrelate. So if this is kiridre standard seminary error, we would recogria¢ t

there is another error—the popular error. Thisragd4 explanation, % illustration, and one sengeoic
application. This error very much pushes on thesiliation component.

What | hope you recognize is that none of thesiglg in and of itself or necessarily even wrongind

of itself. Where we will ultimately determine thgse@portions is not only by the nature of the text
also by the nature of those to whom we are reachiiygu are preaching to a high school group, Wwhic
many of you are doing even now while you are inisany, which of these components typically gets
larger in proportion in the message, if you areagp® to high schoolers? lllustration will probably
grow, because you are not just exegeting the lbetyou are exegeting your listeners. The Westrainst
Confession says, “...speaking to the necessitiest@ndapacities of the hearers.” Are you just thgki
about what your capacities are, or are you thinkibgut what your hearers’ capacities are?

Now this will be different if you are speaking tgeofessional group, and there are whole churakes |
this. | can think of one in Augusta, Georgia, tisdbasically made up of young professionals, people
who are in legal and medical training. Which ofsheomponents will probably grow the largest when
you are speaking to young professionals? Explamatith probably grow the largest. You may feel
much more comfortable with this group than with tigh school group. These young professionals are
people whom you will strongly identify with in acamic training.

Things will also be different if you are dealingtivilet us say, a blue-collar crowd. The churches t
ministered to were primarily made up of manufaatiend farmers. Which of these components will
become the largest with that group? Probably agiitin. These people will say, “Tell me what | shbul
do in life.” So people who are in positions of siyi@on and management, professional people, may
say, “Give me explanation and let me figure it bhtt people who are in a very different placeiia |
may say, “l need the instruction so that | know ttloebe doing in life,” and then you want to incsea
the application component.

My main concern in showing you this is that youogmize that the evangelical instinct is for a kaid
balance. All of us tire of sermons that are mergralbtion, and all of us become angered by sermons
that are mere illustration. We have this instirfoivanting the preacher to tell us what it meanshow

us what it means, and to apply it and help me fyap When those instincts are being met, we very
much feel that we have been pastored as well asipee to. That is the goal of our sermons, to make
sure that we are exegeting the text and the coagogyg so that those things are coming togetheg. Th
place where we go wrong is thinking that everyanethom we are speaking is like us. | think that one
of the great gifts of your generation is that, ascchnmore than when | was in school, you have been
taught that there are different kinds of learnersvall as different kinds of people. In this yoaagnize
that there are those who are very strongly visuailgnted. There are those who are very linear and
logically oriented, and you have learned to vahgt all. And when preaching recognizes each okthes
components and the value of each, then it sayan“going to pastor all these different kinds ofgdeo

by not just throwing away any of these componestsbse of my preference. | am going to minister to
all, because that is what | am called to do hétach of these components gives me the ability to do
that. The way Dr. Rayburn used to do it when hetwiaough this lecture is that he would say, “Hisre
what | want you to recognize. | do not want yoyicture yourself in a church. | want you to picture
yourself 20 years from now in a dark alley. It masopening beyond the one you must come back out
through, and | am standing there. | have a frowmgrface, and | have a question for you: what laee t
three components of every main point in an exposgermon? What are they?” The three components
of every main point are explanation, illustratiand application.
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And so upon some midnight dreary, when you areng;tired and weary, remember this word of
exhortation, the rule of all homiletic creationt &very single main point’s exposition, include
explanation, illustration, application. That is winae will be doing.

Next time we will be working on introductions, kalso we will move briefly back into lesson 7.
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