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WORLDWIDE

CLASSROOM

Class Objectives
e To become aware of the differing traits of chronically anxious systems and calm systems.

e To use questions in order to evaluate systems and one’s role in the system.

Key Terms:

e Interests e Systems e Process
e Stakeholders e Differentiation
e Power e Anxiety

Pre-lesson Recommended Reading:
e Chapters 16, 18, 20 of M. Anthony’s Introducing Christian Education:
i.  Cannister, Mark W. (2001). Organizational Models of Christian Education.
ii.  Simpson, Mark Edward (2001). Recruiting, Training, and Motivating Volunteers.
iii.  Garland, Ken. (2001). Legal and Ethical Issues in Ministry.

Learning Methods and Models, Part 2

1. Field Trip Discussion

I1. Muddiest Point Discussion

I11. Resources for Models and Methods
A. Wilbert, Warren N. 1984. Strategies for teaching christian adults. Grand Rapids, Mich.: Baker
Book House.
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Educational Foundations

Ficure 2 Presentation or Expository Types and Exploration or Problem/Learner-Centered Types

Presentation or Expository Types

Method

Character-
istic
Features

The
Biblhical
Cancern

The
Feliow-
ship
Concern
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Learner
Concemns

Skili
Dimension
Concern

Instruction-
al Concerns

Potential
Capacity to
Teach
Knowledge (1)
Skill (2)
Attitude (3)

Lecture and
speech types

Demonstration
and laboratory
types

A presentation of
information, either
live or by means
of recording, tape,
elc.

These presentation
types demonstrate

Greal potential for
schotarly attention
to salient issues,
thorough cover-
age.

Wise choice of de-
monstrable materi-

Interaction is re-
stricted through
sealing patlerns
and dominant po-
sition of speaker,

Restricied, Good
on individual basis,

Limited concern
excepl where
speech is tailored
specifically for a
homogenous
grouping.

High, to the ex-
1ent that demon-

Restricted 10 pre-
senting a knowl-
edge base for
skills. Not suited 10
skill development.

Can be very help-
ful. High potential

Instructional goals
achievernant re-
stricted.

Inner Development
lirnited.
Development of
coping skills lim-
ited.

Instructional goals
achievernent can

(1) Excellent

(2) Limited

{3) Restricted ef.
fect: fimited and
short-range

(1) Limited

an acl or proce- al may assist fair 1o poor for stration or {or mastery devel- be high.
dure, Ultimate in- learners in acquir- group interaction, laboratory exercise  opment. Inner development {2) Excellem
tent is for viewer ing Biblical exper- s within capabili- firnited.
16 become a per- tse. ties of fearners. Bevelopment of (3) Umited
former, coping skills can
be fair to good.
Panel, forum, and ~ These typss fea- Can be excellently  Rather limited be-  Limited to the ex-  Umited. Skills usu-  instructional goals  [1) Exceliern
SYMPpOosium types. ture expers who accommodated. cause listeners aré 1ent that the topic  ally reman in pos- achievernent can
present informa- Organized and dif-  directed by, and COVers an ex- session of be high.
tion on a given ferentiated aspects  preoccupied with, pressed need at a gathered expens, inner development (2} Limited
subject 10 groups.  of Biblical insight the panels and given time. limited.
can be contributed  their expertise. Development of (3} Restricied
by members, coping skills is
. quite limited.
Programming and These types, along  Might be helpful Quite fimited. Each  Can be very high Could be very sat-  Great potential for (1) Very good
CONTraCling types. with packaged under spedal cir- learner occupied depending on as- stactory. Oneto- achievement of in-
leaming, present curmstances for with personal ef- sessment of indi- one checkpoints structionaf goals.
completely certain aspects of forts 1o proceed vidual leamer’s monitor skill devel  Inner development (2} Fair to good
preorganized in- Biblical study. toward pro- abifity and status. Oopment progres- often limited.
formation, indicat- grammed objec- sion. Developrment of {3) Limited
ing procedures Tives. coping skilks s fair,
and expected out-
comes.
Exploration or Problem/Learner-Centered Types
Potential
Capacity to
The Te.
Character- The Fellow- Skill Knowledge (1)
istic Biblical ship Learner Dimension Instruction- Skill (2)
Method Features Concern Concern Concerns Concern al Concerns Attitude (3)

Institute and wark-
shop types.

Seminar 1ypes,

Group discussion
fypes

Case study and
problam sohing
Types.

Under leadership
of experts, groups
work through

problems, projects,

or situations to
gain directed ex-
perience or pro-
duce hangiwork,
research, ete.

Learners have di-
rect angd sustained
3CCeSS 10 exparts
in charge.

Informal, though
directed
conversation-type
discussions quided
by leaders trained
in topic areas.

Feature wntten or
stated problem
areas for analyz-
ing. studying, and
SUQQESTINgG rermne-
dies or a course of
action,

Great potential for
Biblical expertise,
as well as applica-
tion of product 10
parish life.

Excellent from a
knowledge and in-
sight standpoint.
Directed study and
research capabifity
ino topics or ethi-
cal problerms on
Bibfical basis.

Although the pa-
tential is high,
achievement usu-
afly is not. Goak
must be clearly
known and difi-
gently pursued.

Bible abounds in
case-study types
and can be used
as source for both
problem and solu-
Tion study.

Somewhat Emited,
though provision
for interaction on
several levels |
would enhance
{ellowship possibil-
ities.

Probably weakest
in the exploration
category, but skill-
ful laadership can
modify the situa-
tion. Experts
should not domi-
nate.

Very high poten-
tial. Usually 2 situ-
ation of low
threat. Learners in-
teract frequently,

Skillfulty led, the
fellowship concern
is very high. Coop-
erative efforts
butld morale.

W. Wilbert (1984) Strategies for Teaching Christian Adults.

To the extent that
COMMoN nterests
prevail, this 1ype
has high potential
to meet learner
needs, pbjectives,

Rather fimited.
Serminar lypes or-
ganized around
stated jearner
negds of -problems
are Most success-
ful.

Potential for indi-
vidual atention
and group concern
1 high and usually
achieved.

Dependent on in-
1efligent selection
of problems and
case studies. Fo-
tential great for
meeting learner’s
concerns, needs,

Excellent. These
types are especial
ly well suited 1o
skill sharpening.

Research and or-
ganization of data
are prime skills,
and therefore fimit
usefulness,

Less likely 10 be
achieved unless
leaders and learn-
ers are intent on
achieving skift
masiery.

Skills must first be
taught, then used
in these types.
This often frus-
trates the situa-
tion,

tnstructional goals
achievemnent is fair
to good.

tnner development
is Frmined.
Development of
coping skilks is
good.

Instructional goals
achievemnent is
fimited.

Inner development
is fair 10 good.
Development of
coping skills 5 im-
ited.

Instructional goals
achievernent i
good.

Inner development
can be rather
high.

Development of
coping skills is fair
o good.

Instructional goals
achievement s
good.

inner development
can be excellant
Developmem of
coping skills caa
be excalient.

(1) Fair

(2) Excellent

(3) Fair 10 good

(1) Excellert

(2) Urnited

(2) Restricted

(1) Fair 10 good

(2) Restricted

(3) Exceflem

(1) Good

(2) Good

{3) Excellery
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Educational Foundations

Wlodkowski. Enhancing adult motivation to learn

Table 2. Six Questions Based on the Time Continuum Model of Motivation
as Applied by an AdultBasic Education Instructor.
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Instructional Objective: Alter twa weeks, learners will add and subtract mixed [ractions at a 90 percent achicvement level.

Question

When Used

Motivational Strategy

Motivational
Theory

[earning Activity or
Instructor Behavior

1. What can 1 do
to establish a
positive learner
attitude for the
learning
sequence?

2. How do I best
meet the needs of
my learners
through this
learning
sequence?

3. What about
this learning
sequence will
continuously
stimulate my
learners?

4. How 1s the
aflective
experience and
emotiona]
climate lor this
learning
seguence pasitive
for learners?

5. How does this
learning
seqience increase
oralfirm learner
leelings of
competence?

6. What is the
reinforcement
that this learning
sequence
provides for my
learners?

1. Beginning
of learning
sequence

2. Beginning
of learning
seguence

3. During
main phase of
learning
sequence

4. During
main phase of
leamning
sequence

5. Ending of
learning
sequence

6. Ending of
learning
sequence

1. Posiuvely confront the possible
erroneous beliels, expectations, and
assumptions that may underlie a
negative learner attitude,

2. Reduce or remove components
of the learning environment that
lead to failure or fear.

3. Whenever passible, make learner
reaction and involvemnent essential
parts of the learning process, that
is, problem solving, games, role
playing, simulation, and so forth.

4. Use a cooperative goal structure
1o maximize learner involvement
and sharing.

5. Provide consistent feedback
regarding mastery of learning.

6. When learning has netural
consequences, allow them o be
congruently evident.

1. Rational-
Emotive
Theory (Ellis)

2. Safery
Needs, Self-
Actualization
Theory
(Maslow)

3. Equilibration

(Piaget)

4. Cooperative
Theory
(Deutsch)

5. Cognitive
Evaluation
Theory (Deci
and Porac)

6. Operant
Conditioning
(Skinner)

1. Ask learners how many have
heard that fractions are really
difficult to do and discuss with
them their feelings and
expectations.

2. Organize a Lutorial assistance
plan by which learners who are
having difficulty can receive
tmmediate help from the instructor
or a [ellow learner.

3. Use games and creative
problems (o challenge znd invite
daily learner participation.

4. Have teams of learners solve
fraction problems with one
member of the tcam responsible for
diagnosing the problem, another
responsible for finding the
common denominator, another for
working it through, and another
for checking the answer; alternate
roles.

5. Use answer sheets and
diagnostic and [ormative tests o
give [cedback and assistance 10
learners.

6. Construct a “class test” where
each learner creates a mixed-
fraction word problem [or the other
learners 1o solve. Each learner is
responsible lor checking and, if
necessary, helping the other
lcarners 1o solve the problem.

Raymond J. Wlodkowski (1993) Enhancing Adult Motivation to Learn.
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